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The digest extends the concept of Individualized 
Education Programs (IEP) to gifted and talented children. lEPs are 
defined as written documents, developed and revised annually with 
input from parents, teachers, and where appropriate, the students 
themselves. IEP content includes a realistic assessment of current 
performance, reasonable expectations for learning over the year, and 
suggestions for evaluation strategies . Components of the IEP are 
explained to include (1) a written statement of the child* s present 
level of educational performance; (2) a statement of annual goals to 
be achieved by the child; (3) short-term objectives to be realized in 
the achievement of each annual goal; (4) a statement of appropriate 
objectives, criteria, evaluation procedures, and schedules for 
determining whether the instructional objectives are being achieved; 
(5) a statement of the participation in a regular education program, 
and for wh^t purposes; (6) a description of all special education and 
related services required to meet the students* needs; and (7) the 
projected starting dates for, and duration of these services. (CL) 
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DEVELOPING INDIVIDUALIZED EDUCATION PROGRAMS 
(lEPs) FOR THE GIFTED AND TALENTED 



Historically, the fact that individual children possess cer- 
tain physical, emotional, and learning characteristics which 
distinguish them from other children has led educators to 
realize the importance and desirability of developing edu- 
cational programs which meet the individual needs of their 
students. More recently, considerable legislation and litiga- 
tion, at both state and federal levels, have been interpreted 
as establishing the need for individualized education pro- 
grams (lEPs) for all children. To date, largely because of 
semantic restrictions in much of the current law, gifted and 
talented children are not usually included in most IEP man- 
dates. Nevertheless, growing numbers of educators and 
policy makers at state and local levels are rapidly realizing 
that the unique needs of this population justify their inclu- 
sion in the development and implementation of such 
mandates. 

What Is an IEP? 

An IEP is a written document, developed and revised annu- 
ally in a conference involving the child's parents and teach- 
ers), a qualified special education representative of the 
education agency (other than the teacher), and where 
appropriate, the child. The program must be a realistic 
assessment of the child's present level of performance, and 
should present a reasonable expectation of what the child 
can learn over the course of one year, as well as the identifi- 
cation of appropriate evaluation strategies to determine the 
student's progress. 



What Should the IEP Include? 

A child's IEP should include at least the following: 

• A written statement of the child's present levels of educa- 
tional performance. Before an IEP planning team can 
determine the child's needs, a survey of all relevant for 
mal and informal information should be made. This 
information can be acquired from current school files 
and personnel, and from people, e.g.. parents, who have 
contact with the child in formal settings. This informa- 
tion will provide a more balanced picture for determin- 



ing the most appropriate instructional environment for 
the child. 

• A statement of annual goals to be achieved by the child. 
Annual goals are written statements of what the child 
can be expected to learn in the educational program, as 
well asthe targets toward which the child's learning is to 
be directed in specific instructional areas, identification 
of annual goals must begin by assessing the child's 
present levels of functioning to determine the content 
and skills which need emphasis. IEP planners for gifted 
and talented children should consider factors such as 
the areas and degree of giftedness, special abilities, spe- 
cific deficits or disabilities, learning rates, and behav- 
ioral factors. Reasonable goals for gifted and talented 
children should challenge their abilities without frustrat- 
ing them, be broad enough to allow for unexpected 
gains, and enhance those that are expected. 

• Short term objectives to be realized in the achievement 
of each annual goal. Short term objectives are specific 
units of learning which serve annual goals within instruc- 
tional areas. They should be mastered in relatively short 
time periods, depending on learning characteristics and 
their specificity. Short term objectives may be derived 
from published curricula, collections of objectives for 
specific instructional areas, and from teacher-written 
objectives. Objectives should also include a method for 
evaluating the child's program. 

• A statement of appropriate objectives, criteria, evalua- 
tion procedures, and schedules for determining whether 
the instructional objectives are being achieved. Proce- 
duresfor evaluating student mastery of objectives should 
be decided on by the IEP team. 

• A statement of the extent to which the student will be 
able to benefit from participation in a regular education 
program, and for what purposes. Like other exceptional 
children, gifted and talented children should participate 
in educational programs in the least restrictive environ- 
ment, in order to optimize the student s educational and 
social growth in consonance with his or her ability to 
benefit. 



• A description of all special education and related servi- 
ces required to meet the student's need. Both special 
and related services should be stipulated in the IEP A 
description of special requirements should include the 
type of classroom services (resource room, self-con- 
tained class, etc.). the number of times per week ine 
student is to be in a special setting, length of attendance, 
and a specific statement of what related services are to 
be delivered, why. by whom, and for how long 

• The projected starting dates for. and duration of. these 
services. The date for service delivery should be speci- 
fied in the IEP. Actual placement occurs following the 
development of the IEP. Services should continue for 
one year and the termination date should be stated. 
Changes in the IEP can be made during the year and 
should be recorded. 

These steps encompass the basics of an IEP for a 
gifted and talented student. Because the program is 
individualized, variations can and will occur within these 
guidelines. For more information concerning the devel- 
opment of lEPs for gifted and talented children, write 
your state department of education's consultant for 
gifted and talented education. 
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